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A preven**ve p*oa*am in the area of identity

' 'format*on. ‘of fered in the form of two-credit academic courses, is

A theoretical framework, based on the work of Marcia and
“his collaborators, gelineates four *denli+y "statuses" based on
whether the individual has considered various alternatives and then
made 'a commitment to a par*icular alternative in substantive areas
‘such as religion, poli+*ce, and occupational choice. A wide variety
’of formats used to facili+ate studen*s!' qelf-exploratiqn includes
role~playing, data gathering .from *he family of origin, interpersonal
feedback, gues*:speakers, open-ended group d*scuss}cnf the keeping of
diar ies, and the writing of personal book repor*s. The role of the
ins*ructor is non-traditioral ir a variety of ways. The long-range’
plan for the program involves *raining participants in group
facilitation so that thev can qubsequent‘y lead identity fcrmation
groups comprised of fellow students, The difficulties involved in
evaluatinq programs of +h*c sort are noted. (Author)
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+ The area of adult development has begun to receive considerab]e '
. attention in both the professional and lay literature. Erik S

Erikson (18507, 19682) {s universa]]y acknowledged to be the

pioneer 1n this area, but for many years he "stood a]one 1n his
portrayal of the entire 11ﬁ@//yc1e as an unfo]ding series of
“. deue1opmenta1‘stage5' Late]y, however, a number of authors have »
sought to exygnd Erikson S work by more fu]]y descr1b1ng the
various stages which character1ze the ‘human 1ife cycle (Sheehy,
. 197435, Levinson, ]9784 Gould, 1978°). |
5 ) .The consensua]]y he]d V1ew among those who have written about
" adu]t deve]opment 1s that the crucial devé]opmenta] task for 1ate
ado]escents is the formation of a sense of identity. Nhat is most
1mportant in this process is that.individuals separate and individu-
* _ ate fromftheir family of brigih so that the.tdentity adopted is as
1ndepeﬁdeht1y arrived at as possible, Though one ‘can hever be |
totally 1ndependent of fam111a1 1nf1uence, there are c1ear1y mean -
! ingful differences in the degree to which individuals. manage to
| move in this girection. “Mhus the task is to separate as much as
. ' pbssjb]e from the identity defined by the powerful 1nf1uencee in
one's early 1%fe, a]most;alwaxs parents'or parent-surrogates, in.
order to;be able to. make as free a choice as possible :bout,the
\ | different F1mensions of one's "identity".
' . Bui]ding on this basic conceptua] framework James Marcia

“and his graduate students and other col]aborators (19666; 19677:

™

19708, 1976‘).have operationalized the construct of identity and
. have produced the bulk 6f the empirical work in this area. .Marcia{
'brea$s.down the construct of "1dent1ty"'1ntditwo component part§§'”

) occubation and, ideology. The area of ideology is further broken o |
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down into the sub-areas'of religion"andlpoThttcs.

Marcias(19665) asserts; and demcnstrates empirically, that

*

".1nd1v1duals can be categor}zed as falling into one of four 1dent1ty

statuses. Th0ugh he talks pr1mari]y about overa\\ 1dent1ty status,
. his data make it e~1dent that the *same 1nd1y1dua\ can fa\\cinto

different identity statuses 1n the different sub-categories that
Lconstitute the overall ccnstruct. The program to be described is:

.based'on‘the notion‘that 1nd1viduals.fa1] into one of four ]dentity '

statyses in each content area S '-f'
. Thd defin*t;ens of the four statuses ‘are based on the fOIIOW1ng .
| ' . e L *.‘

- two termsa
“Crisis" - a serious consideration of a\ternatives‘(thus
’ defined quite differently from what is typ1ca11y under-
| stood by the word “crisis" ) |
"Commitment" '- re]atlve\y firm choice of a part1cu1ar
alternatiwe
On the basis of these definitiens,.the-fcur identity statuses_aref

defined as f0110w5'

v Ach1eved - past crisis and current commitment” - // y

Morator1um - current crisis (wh1ch may or may not resuTt

f i
in comm1tment) ' : , ‘ ' 'ﬁ” : '

Foreclosed - current commitment without preced1ng cr1S1s

[ ) > ]

D1ffused - past crisis and no current commitment o#ﬂno past
{0

crisis and no current commitment . u¢

{

? //
In formulating the goa]s 0f the program to be descr1bed, it
//was understood from the outset that these wou]d vary depend1ng on
»
the status in which the 1nd1v1dUaL began in the particu\ar content

area 1n question. ,The gqa]s for each tdentity status were




conceptualized as follows: .

Achieved - stren@thqning and'§611d1f1cation

Moratorium - movement toward resolutiom-of crisis in. -
_ . ‘

. direction of comﬁitment."
Foreclosed - re-opénﬁngﬂof questi'on of ¥commitment and
encouragement'of serious‘conéideration of alternatives
(with no.preference as to wﬁether'the gventua1 recq2-
mitment was the same as, or different from, the original
commitment) | |
Diffused - movement into crisis and toward commitment
The program has been offered for two consecutive academic
yeéré. A total of 15 Studénts enro]]ed.ihe first year. The program
wasmconcéived,from thp.3utset as an experiential seminar in which
students.would be encouraged to explore their .own process of fdentity
v 'formatidh a; it Was unfolding in their current lives. In addition
tbﬁéhe three substanfive areas which were suggested by Marcia's
work (océubat{onal éhoice, religious beliefs and political beliefs),
it wasjdecided to add three otherlcohtent areas_fér exp]oration:.
1) Sex pole ‘
2) Personal characteristics - e.g., decisiveness, dependency
3) fnterpersoné],va]u%ng - how important interpersonal | ¢

“

T : '
relationships were to the 1ndiv1du§1 as compared with
' , , ~ '
other potential sources of gratification in theis 1ivqs ®

Al ~three of these areas were added bécauée of their face-valid

4

relevance for a college-age population.
A wide variety of formats was used to facilitate the students’

egxploration.of these‘sﬁx conéent areas. 'Whough\ire format differed,
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sometimes 'substantially, from week to week, the goal always

. = e U/
remained..tQe same: to help the students think and talk about
themse]ves“and how they had becomg khat they were, as well as ‘to

cons1der how they wanted to deve]op in the future and what they .

. mi'ght do to br1ng about their des1red ends « Thus the focus was

on se]f—aWareness; but in add1t1on there was an attempt to expand

students' def1n1t1ons of what they saw as possib]e for themse4ves

In this respect the group context was ideal, since students ‘shar1ng

“with each other their d1fferent histories, as well as wishes for

the future, served to he]p them explore their own assumptions,
as well as to see more clearly the wide variety‘of options thex
were available to them.

‘The fo]]ow1ng were the kinds of activities engaged in duh1ng
the week]y group meet1ngs
1) Role-playing - Role- play1ng situations were”a1med at

stimulating exploration of issues which were salient for the

students. .For instance, one role-play involved a fema]e_stgdent

bringfng home. to her parents and siblings the man she had becom®

seriously involved with, who was of another religion. Andther .
sttuation invoTved‘a tami]y dealing with a son who Had just been
rejected'by.the last medical school that was st11~ considering

his application. Student volunteers were given asbrief descriptionh'
of the situatioh and mgntal set of the‘characters:they were playing

and, after playing,the,roles out, the entire group discussed how

. it might be for them if the situation arose in their families.

2) "Data gathering from family of origin - Students were

. insthucted'tp‘learn_from their parents things that many people

never bother to Tearn. An example of t_his}vas the assignment to

"

\)




'inqhire aboyt’  the role that'interpérsbnal re]ationshfps played

"

-

in the;early years df their $ame-se§ qarent's 1jfe. The.pukpose

was to help students achieve some appreciation of how they might

have been.influenced in the choices they had made by the éxperienpe54
of their parents. These assignments were indicative of %n impor%ant_
theme whith pervaded the course: name]y; that in order.fomseparate
one must confront just how much one has been; and continues to be,
influenced by_expefiences in the family of origin. The.extent of |
such influence is'something mahy students; and sometime§ mental
hea]th"professionalé, are resistanf to'acknowledging.(Bébineau,
197510), - B o

3) .Interpersonal feedback - After some-period of time

elapsed, time was set aside periodically for students to share

"their impressions of each other.. .At times the group was broken

down into sub-groups of four, and. students were asked to write

down descriptive phrases about themselves and each of the other

members of their sub-group, and them to distribute what thdy had

*

writ;en to the person in question. At other times studentséwere J
R ] SN

given a dichotomy such as "warm and nourishing" vs. "cold and

~ungiving," or "powerfhlness, authority and 1egdefsh1p" vs. "power-

lessness*and followership," and asked to place themse]ve§ in a
1fneu6 with the other studénts on the basig of how they had con-
ducted themse vés during the weekly class meetings. - After the °
initial 1ine;;\whs complete, .students were permittea to move any
othér studenfs, or themselvés, to the place in ‘the 13neUp wh%ch'
they believed more accura£e1y reflected where thg individual(s)

in QU@stion belonged. After everyone had made the a]teﬁations

thgy Q?ﬁted to make, time was set {side to debrief'about peoples'
. \ | \ ,
' - ’ Y . ’ 2 . F




reactions to the, ?eedback received

 4) Guests - Occasionally outside guests were invited to

¢, come to the seminar and share the evolution they had experienced
fn.a particular content area Guests were chosen on the basis of
how 1nterest1ng and re]evant their deve]opmenta] h1stor1es were, f
as we]] as on their W1111ngness to. talk open]y about themse]ves

'_It was. hoped that exposure to such 1nd1v1duals ‘would expand
'studed%s auareness of the.wide variety of courses of deve]opment
that were possible in each content-area.

5) Group_djscussiond- The greatest amount of c]ass~t1meiWas .
spent in open-ended class discussion. Topics were chosen for
their face- va11d relevance to the 1dentqty strugg]es in wh1ch the’

_ students were curreqt]y engaged. Topics: d1scussed 1nc1uded sexual

L

performance, what people believed about'the\exkstence of a
‘ Supreme Being, and the importance of money and status in peoples'
_ﬁth1nk1ng about occupat1ona1 choice.
In addition to these kinds of act7V1t1es dur1ng the Vegu]ar]y
‘ scheduled class times, there were two other activities that were
important.aspects of the course: | o
1) Diaries & Students were pequ1red to keep diaries. They .
'were 1nstructed to write dawn any and all . thoughts, fee11ngs, or
exper1ences that seemed related to the process of 1dent1ty formaf1on
-they were experiencing 0ccas1ona11y these diaries -were coT]ected ‘
and read by the 1nstnuctor, part]y to check that studéhts wéxe
keeping them consc1ent1ous]y and part]y so that non eva1uat10e
commentsvabout what was wr1tten cou]d be made.

‘2)‘ Papers - Students were also requested to per1od1ca11y

write short reviews of books re]evant to the different areas focused
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© 7 on duning seminar;tine, -A'Variet ‘of books were suggested in eachij'

of the content areaS'exp]ored,' Students were specifically in-

. [}

structed that book reviews were not to be. of the tradittpna] sort,
“but’ rather were té pr1mar11y,focus on the personal thoughts and |
feelings about self that were touched off while reading the book o
being rev1ewed._v' ) o : t' | - N L
The role of the 1nstructon'1n this kind Of'academicfoffenfng

C N A . .
is quite dtfferent from the trad1t1ona1 1nstructor’s role. For

a?¢» one thing, every poss1bbe attempt is made to m1n1m1ze the evalu- ;o

graded on a Pass-Fail bhs1s, w1th the on\y cr1ter1a'for passing
be1ng regular attendance, somd® degree of c\ass part1c1pation,
keep1ng the dTary, and ‘turning in ‘the book rev1ews Grades have
,not beeh g1ven for any of the mater1a\ turned in, tdough a great
‘deal of descr1pt1ve feedback is given on. a]\ written work.
Occasionally a studént turns in a very poor book reviem, in these
‘instances students are required to rewrite the:rreview. -Though no .
- procedures can e\iminate;the evaloitiVe'dimension:of thejre\ation-
ship between an instructor and a group'of students, the structdre
~employed is a1med at minimizing this’ damens1on of the relationship.
| The second major departure 1h the 1nstructor role is the high
degrmeof se\f disclosure requ1red Because co]]ege professors
have progressed through much more of the life.cydle than the1r
students,” and have managed to do sosw1th at least some man1fest
success, they are_powenfu]-ro\e models for students; thus, .an

instructor's willingness to self-disclose can do a.groat:dea\ to .

facilitate grouo participation. An instructor's descriptions of

, r ' ’ _ - * o \
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| personal struggles,. bo'th ‘pés_t&and,pres:ent, can 'op‘ér'*ate to give - g
students-penﬁission to'acknowledge to themselves and ®thers that s
they.are-strugg]tng_too. chh'self-discﬁosure by an tnstructorm.

can be crucial in bndnging about thé'kind.of‘discussion_that is

necessary for such a course to have meaningful 1mpact.

BN [

"Grand Design" - S B | . 4

‘The }ong-rénge Plan, or Vgrand-desion",_tor this program

L)

encompasses tno different stages, only the_first of which has_been_

addressed thus far. The first goal is. to be able to demonstrate
~ —thatmpanticipating students“'1dent1ty'formations can be inf]uenced'h$

1n des1rab1e WaYS by exper1ent1a1 courses such as- the one that has'
’ : been described. The oeCond goal is to" build into the orogram some-
tra1n1ng in group fac111tatton and leadership, -so tngt part1c1pants
can,gat ats conc]us1on,_work with groups of fellow students to help
,fac!!itate theijr 1denttty formations. A
| A beginning effdrt .in this direction was nade during the
second semester of the first year of the program. jThe students,
who had spent the first semesten exploring tne six content areas
A aTready described, were given six weeks of'group leadership train-
ing and then conducted d1scuss1on groups for the next Six weeks

(with weekly group supervisory sdssions) wi th students enro]]ed 1n

another psycho]ogy course. ‘This gave them one week to cover each

| \ !
’ of the six content areas. It became clear very guickly that the
t1me available was not adequate to delve into these content areas,  f°

vand that six weeks was not a sufficient amount of time to train . -

, 4undergraduates to be effective grodp leaders.. Thus far no further
efforts have been .made to pursue this second goal. - .\

Q . it I - Tl
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Evaluation and Second Year's Program ° o S

» | T . | o I oo
-.Pre-post evaluation-of the first semeiifr of the program d1d_

- not yigld def1n1t1ve evidence of the course's efficacy There
:are a number of possible explanations for th1s, the two foremost
be1ng that three months is much too short a per1od of time for
'people to change s1gn1f1cant1y in the areas be1ng invest1gated
and that the number of exper1menta1 and contro] subJects was quite

.small It is clear that future research w111 have -to emp]oy a.
1ong1tud1na1 approath in which subJects are tested at a number ‘
7 d1fferent po1nts in time, some of them years after tpe course

has conc]uded in order to be ab]e to- assess:Lhether the course .

N
S _s1mpacts part1c1pants development.

On the basis of the lack of pos1t1ve findings. the f1r;t year,.
- two.. bas1c changes were adopted fos the second year of the program
F1rst, the number of areas exp]ored was reﬁuced from six to three
The areas that were retained tor explorat1on were thosewwh1ch
-seemed to command the greatest group cathex1s during the f1rst
year name]y, occupat1ona1 ‘choice, religion, and sex ro]e . Second,
instead of -devoting on]y one semester to the: exp]orat1on of these
.areas,- it was gecided to ‘devote the full academic. year to them.
The kind o{ 1ongrtud1na1 research design which'is necessary, to

demonstrate the program's efficacy has not ye{ been feas1b1e, but,. ' -

ARY hopefu]]y Qe employed in future years

" Future Plans
. N
One hope for the future ‘is to demonstrate emp1r1ca11y tha't

the exper1ent1a1 program has a sa]utary effect on part¥c1pants
= . growth and development. In add1t1on, it is hoped that the second
e prong of the "grand design" can evedtualjy-be resurrected. There

R
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'eare substantdal difficuities assodﬁated With this goa] inc1uding

R . R S

devising: ways. to 1ntegr@;e group eadership training into the
1dent1ty formatfon work ?s }ei] as, finding»ways to Set groups of
.’ .
' students wi111ng to workNPor suff1c1ent periods Qf time with non-

professiona] group 1eaders However,'1f these dlfflculties can'f

~
3

be-surmounted the package has the potential ﬁor~be1ng a substantia]

>~

preuentive menta] heal th program - The first part of the program'

l'alone may very wel] be worthwhi]e, but it is not part1cuﬂar1y

eff1¢1ent in terms of profess1ona1 time invested If the”students_ o

‘who’ work d1rect1y with the professor who conducts the course can. }af _

W
be prepared to, in turn, work effectively W1th others (with ongo1ng

supervision),- then the program cou]d affect substant1a1 numbers
of students-and_const1tute a s1gnif1cant prevention program that
.can oe an iﬁportant;part of the college mental health worker's

<
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